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Purpose: 
The purpose of this guide is to support faculty and staff in engaging students in each phase of 
Syracuse University’s assessment framework. Capturing student voices and providing opportunities for 
students to actively participate in the assessment process is mutually beneficial to faculty, staff, and 
students. 

Benefits of Engaging Students in the Assessment Process for Faculty and Staff: 
• Provides constructive feedback and input on assessment activities (e.g., students’ feedback, co-

creating/revising learning outcomes, assisting with rubric development, analyzing, and
interpreting data).

• Encourages reflection on and improvement to the holistic teaching, learning, and student
experience.

• Shifts the focus from an “add on” task to integrated teaching and learning conversations leading
to compelling program/unit-level insights and improvements.

• Creates a reciprocal and inclusive community committed to advancing critical student learning
practices and conversations.

Benefits of Engaging Students in the Assessment Process for Students: 
• Empowers students to become agents of their own learning.
• Encourages reflective/metacognitive learning.
• Allows students to share their experiences and contribute to the assessment process in

meaningful ways (e.g., serving on school/college, department, or program committees, surveys,
course feedback, focus groups).

• Fosters skill development such as communication, research, analysis, and problem-solving.

Examples of Student Engagement in Assessment: 
• Austin Zwick, Assistant Teaching Professor and Assistant Director of Policy Studies, Maxwell

School at Syracuse University, worked on the academic program review with students: PST410
Benchmarking: Policy Studies Program Review.

• Mona Eikel-Pohen, Associate Teaching Professor, College of Arts and Sciences at Syracuse
University, shared her experience of engaging students in rubric development and exit tickets:
Awareness & Agency through Participatory Practices with a Focus on Rubrics and Exit Ticket
Questions. 

• Jessica M. Turos, Associate Director of Academic Assessment and Ad Hoc Instructor, Bowling
Green State University describes a four-year-long project engaging students in assessment:
Turos, J. M. (2020). Actively engaging undergraduate students in the assessment process.

• The Center of Assessment and Research Studies at James Madison University offers an
undergraduate internship for students interested in developing assessment skills.

https://effectiveness.syr.edu/wp-content/uploads/2021/11/Policy-Studies-Program-Review.pdf
https://effectiveness.syr.edu/wp-content/uploads/2021/11/Policy-Studies-Program-Review.pdf
https://effectiveness.syr.edu/wp-content/uploads/2021/11/05.11.21Rubrics-presentation-Awareness-Agency-in-ALI-June-2-2021-MonaEikelPohen.pdf
https://docs.google.com/document/d/11m4915RSORW-jPachBAllFGDoSGIfQii/edit
https://docs.google.com/document/d/11m4915RSORW-jPachBAllFGDoSGIfQii/edit
https://www.learningoutcomesassessment.org/wp-content/uploads/2020/03/AiP-Turos.pdf
https://www.jmu.edu/assessment/index.shtml
https://www.jmu.edu/assessment/recruiting/internship.shtml
https://www.jmu.edu/assessment/recruiting/internship.shtml
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Equity-Minded Approach: 
For assessment to improve student learning and authentically document what all students know, 
engaging students in the assessment process is an important element of an equity-minded approach 
to assessment. Listening to the voices of those historically silenced is an essential element of equity-
minded assessment.  

“Assessment, if not done with equity in mind, privileges and validates certain types of 
learning and evidence of learning over others, can binder the validation of multiple 
means of demonstration, and can reinforce within students the false notion that they 
do not belong in higher education” (Jankowski & Montenegro, 2017, p.5). 

What does a focus on equity entail? 

Adapted from Montenegro, E., & Jankowski, N. A. (2020).  

Equity-Minded Strategies: 

• Examine the ways in which your positionality influences your assessment practice.
• Consider the student populations your program or unit serves and involve students with

different backgrounds and learning abilities.
• Employ methodological diversity and center marginalized voices in every stage of the

assessment cycle.
• Use appropriate student-focused and culturally responsive language. It should be clear to

students what outcomes are being assessed and the achievement expectations.
• Use multiple pieces of evidence or measures to account for diverse learning needs and

strengths. Students demonstrate knowledge in varying ways. The same assessment tool used
for all students may capture one way of knowing and marginalize other ways of knowing.

• When studying small populations, design data collection to best capture their experiences. This
design may be different than the way in which the majority population is studied.

• Co-construct rubrics with students to clearly articulate learning expectations.
• Use reflection papers, signature assignments, and other forms of narrative writing to facilitate

storytelling, foster counternarratives and capture learning from leadership positions,
judicial/academic hearing sanctions, community service, or goal setting.

• Co-facilitate interviews, focus-groups, or talking circles with students to measure sense of
belonging, equity and diversity issues, or students’ success behaviors.

• Have students create portfolios where they compile multiple artifacts across different mediums
to best portray demonstrated competency.

• Disaggregate data to study the impact on specific populations.
• Aggregate responsibly by noting limitations in the data including how small populations might

have been combined or why the data for small groups may not be presented separately.

Useful Resources to Develop Your Own Equity-Minded Approach: 
• National Institute of Learning Outcomes’ (NILOA) Equity & Assessment Case-Studies and

Antiracist Resources for Teaching, Learning, and Assessment.
• Transparency in Learning and Teaching (TILT) features resources and assignment design

practices to foster transparency in higher education.

https://learningoutcomesassessment.org/wp-content/uploads/2019/02/OccasionalPaper29.pdf
https://www.learningoutcomesassessment.org/equity/#equitycases
https://docs.google.com/document/d/1G702ruyUvFbpt3fkb8ajVYda23PkAJy97522b9Gvs1s/edit
https://tilthighered.com/tiltexamplesandresources
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Phase 1:  
Specify and Plan 

Strategies to Engage 
Students Resources 

Clear statements of essential 
learning outcomes that describe 
what students will be able to do, 
know, or produce over time as a 
result of participation in the 
academic program are established. 

Co-curricular and functional 
programs/units also develop 
success outcomes to support 
operational excellence. 

• Students can co-create
student learning and success
outcomes.

Student learning and success outcomes should be written using active verbs. 
The following resources can be used to create student learning and success 
outcomes: 
• Action Verbs by Domain: Cognitive, Affective, and Psychomotor
• Action Verbs Using Bloom’s and Fink’s Taxonomies
• Operational Outcomes Taxonomy
• Learning Outcome Generator Tool

An academic program’s curriculum 
map demonstrates the full 
progression of learning across the 
curriculum by aligning student 
learning outcomes to the program’s 
courses and experiences using the 
following scale: Introduced, 
Reinforced, and Mastered. 

• Students can provide
feedback on their learning
across the curriculum.

• Students can discuss program
path-transparency.

Engage students in answering the following curriculum mapping questions: 
• With your course/program in mind, reflect with your students on the alignment

between your course assignment, course learning objectives, and program
learning outcomes.

• How do your course and assignments contribute to the student learning
outcome?

• Does our program offer students sufficient learning opportunities for each
outcome?

Faculty and staff identify at least 
two measures for each outcome 
(two direct measures or one direct 
measure and one indirect 
measure). A specific target, or 
criterion for success, is identified 
for each measure. 

• Students can reflect on
signature assignments /
experiences that enhance
learning related to outcomes.

• Students can identify criteria
for success for selected
measures.

To support students in identifying measures and criteria, consider the following: 
• Create Strong Measures and Criteria for Signature Assignments and Capstone

Projects.
• Assessment Methods Application Exercise

Engage students in answering the following program evidence questions: 
• What assessments would provide faculty with the best evidence of student

learning and achievement of the outcome?
• What learning outcomes have been achieved through the selected student works

(direct measures)?
• What can surveys / interviews / focus groups tell us about students’ perceptions

and experiences (indirect measures)?

Programs and units align outcomes 
and courses with the Shared 
Competencies. 

• Students can create an
Experiential Map presenting
how their learning relates to
the Shared Competencies.

Experiential maps allow students to make connections between their coursework, co-
curriculum activities, leadership involvement, and career: 
• Use the Guide on How to Build Experiential Maps to engage students in creating a

map.
• Institutional Effectiveness can facilitate sessions to create the Experiential Maps.

https://effectiveness.syr.edu/wp-content/uploads/2018/08/Action-Verbs-by-Domain.pdf
https://effectiveness.syr.edu/wp-content/uploads/2021/11/Action-Verbs.pdf
https://effectiveness.syr.edu/wp-content/uploads/2016/08/FunctionalOutcomesTaxonomy.pdf
https://effectiveness.syr.edu/assessment/assessment-resources/learning-outcome-generator/
https://info.umkc.edu/assessment/wp-content/uploads/2018/07/SignatureAssignments.pdf#:%7E:text=Typically%2C%20a%20signature%20assignment%20is%20one%20that%20has,a%20course%20each%20time%20the%20course%20is%20offered.
https://info.umkc.edu/assessment/wp-content/uploads/2018/07/SignatureAssignments.pdf#:%7E:text=Typically%2C%20a%20signature%20assignment%20is%20one%20that%20has,a%20course%20each%20time%20the%20course%20is%20offered.
https://www.google.com/url?client=internal-element-cse&cx=004164346848750669847:ikweksae9yu&q=https://effectiveness.syr.edu/wp-content/uploads/2018/05/Methods-Application-Worksheet.docx&sa=U&ved=2ahUKEwjLmImCi7j6AhXYEVkFHZfeCTkQFnoECAAQAQ&usg=AOvVaw02heGreC-yN4zM9bSoxu-M
https://www.up.edu/ir/files/direct-and-indirect-assessment.pdf
https://www.up.edu/ir/files/direct-and-indirect-assessment.pdf
https://effectiveness.syr.edu/shared-competencies/faqs/
https://effectiveness.syr.edu/shared-competencies/faqs/
https://eab.com/insights/infographic/academic-affairs/how-to-build-an-experiential-major-map/
https://eab.com/insights/infographic/academic-affairs/how-to-build-an-experiential-major-map/
https://effectiveness.syr.edu/about/contact-us/
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Phase 2:  
Collect and Analyze 

Strategies to Engage 
Students Resources 

Evidence is gathered through direct 
measures, which are often 
embedded in courses and 
experiences, and supported by 
indirect measures, such as those 
that ask students to share 
perceptions of their learning and 
experiences in the program.  

• Students can be asked how 
data can be collected and be 
involved in data collection 
efforts.  

• Students can conduct focus 
groups or interviews with 
their peers. 

• Students can design surveys 
and rubrics. 

 

Learn how to collect and analyze data: 
• Review tutorials on Linkedin Learning for a range of data collection and analysis 

tools and guides. 
• Explore Syracuse University Libraries’ research data services and Qualtrics 

resources. 
• Review Institutional Effectiveness’ Rubric Library for examples and guides to 

create rubrics. 
 

Learn more about student affairs assessment through free online modules.  
 
Discuss matters of confidentiality, sensitive information, and redacting students’ 
names and demographic information before sharing publicly and check the National 
Survey Student Engagement (NSSE) Tips for More Inclusive Data Sharing and 
Analysis. 

Interpretation of the results is 
comprehensively documented and 
summarizes the strengths and 
weaknesses found in student 
learning and program/unit 
operations. 

• Students can analyze and 
visualize data, such as 
infographics to 
communicate results to 
program constituents. 

• Faculty and staff can share 
assessment results with 
students and elicit 
feedback on how students 
interpret the findings. 

 

After students review results, use the following questions to guide analysis:  
• What are the strengths and weaknesses observed in student performance? 
• What processes and services are operating as expected?   
• What can be improved? 

 
Discover LinkedIn Learning paths dedicated to interpreting results.  
 

Phase 3:  
Action and Follow-Up 

Strategies to Engage 
Students Resources 

Assessment results inform decisions 
about the program/unit. Based on 
the findings, faculty and staff 
suggest and implement actions to 
improve student learning and 
operations. 

Students can help: 
• identify and prioritize the 

actions 
• implement actions where 

possible 
• identify stakeholders who 

can contribute to the 
assessment process 

Reflect on the following questions with students: 
• What actions might be taken to improve student learning and operations 

according to the results?   
• What is a preliminary timeline for carrying out actions? 
• Who is responsible for carrying out actions? 

 
After actions have been implemented, determine a way to assess the impact of the 
actions: 
• Review examples about closing the loop in assessment. 

 

https://answers.syr.edu/display/ITHELP/LinkedIn+Learning+at+Syracuse+University
https://www.linkedin.com/learning/search?keywords=Data%20Collecting%20%26%20Analysis&u=76816226
https://researchguides.library.syr.edu/c.php?g=258509&p=1723573
https://researchguides.library.syr.edu/c.php?g=258509&p=4672248
https://effectiveness.syr.edu/assessment/assessment-resources/rubric-library/
https://learn.canvas.net/courses/1572
https://nsse.indiana.edu/support-resources/data-results-guides/tips-for-more-inclusive-data-sharing-and-analysis/index.html
https://nsse.indiana.edu/support-resources/data-results-guides/tips-for-more-inclusive-data-sharing-and-analysis/index.html
https://www.linkedin.com/learning/search?keywords=interpret%20data&u=76816226
https://www.sc.edu/about/offices_and_divisions/institutional_research_assessment_and_analytics/documents/institutional_effectiveness/assessment_toolbox/closing_the_assessment_loop.pdf


Institutional Effectiveness | effectiveness.syr.edu | assessment@syr.edu 5 

References 
 

Books 
Cook-Sather, A., Bovill, C., & Felten, P. (2014). Engaging students as partners in learning and teaching: A guide for 

faculty. San Francisco, CA: John Wiley & Sons.  
Harrington, C. & Thomas, M. (2018). Designing a motivational syllabus: Creating a learning path for student 

engagement. Stylus Publishing, LLC. 
Henning, G. W., Jankowski, N. A., Montenegro, E., Baker, G. R., & Lundquist, A. E. (Eds.). (2022). Reframing 

Assessment to Center Equity: Theories, Models, and Practices. Stylus Publishing, LLC. 
Maki, P. L. (2017). Real-time student assessment: Meeting the imperative for improved time to degree, closing the 

opportunity gap, and assuring student competencies for 21st-century needs. Stylus Publishing, LLC. 
Winkelmes, M., Bowles-Terry, M., Gianoutsos, D., & Humphreys, K. (2014). Transparent assignments enhance 

students’ success. Stylus Publishing, LLC. 
 
Articles 
Curtis, N. A., & Anderson, R. D. (2021). Moving toward student-faculty partnership in systems-level assessment: A 

qualitative analysis. International Journal for Students as Partners, 5(1), 57–75.  
Green, K., & Hutchings, P. (2018). Faculty engagement with integrative assignment design: Connecting teaching 

and assessment. New Directions for Teaching and Learning, 155, 39-46. 
Heiser, C.A., Prince, K., & Levy, J. D. (2017). Examining critical theory as a framework to advance equity through 

student affairs assessment. Journal of Student Affairs Inquiry, 3(1), 1621. 
Jankowski, N. A., Baker, G. R., Montenegro, E., & Brown‐Tess, K. (2021). Student‐Focused Learning and 

Assessment: Involving Students in the Learning Process in Higher Education. Assessment Update, 10-11. 
Mayhew, M. J., & Simonoff, J. S. (2015). Non-White, no more: Effect coding as an alternative to dummy coding 

with implications for higher education researchers. Journal of College Student Development, 56(2), 170-
175. 

Payne, E. M., Hodges, R., & Hernandez, E. P. (2017). Changing Demographics and Needs Assessment for Learning 
Centers in the 21st Century. Learning Assistance Review, 22(1), 21-36. 

Sambell, K. (2013). Engaging students through assessment. The student engagement handbook: Practice in higher 
education, 379-396. 

 
Other Resources 
BrckaLorenz, A., & Hurtado, S. (2015). Gender identity: What we can learn from inclusivity. Association for 

Institutional Research Annual Forum (*ppt). Retrieved from: 
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/24034/Gender%20identity-
%20What%20we%20can%20learn%20from%20inclusivity.pdf?sequence=1. 

BrckaLorenz, A., Hurtado, S., & Nelson Laird, T. (2016). Collecting, analyzing, and reporting on data from small 
populations. Association for Institutional Research Annual Forum (*ppt). Retrieved from: 
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/23676/Collecting,%20analyzing,%20and%20r
eporting%20on%20data%20from%20small%20populations.pdf?sequence=1. 

Boeing Bratton, J., Slotnick, R. C., & Ouellette, C. (2020). Bringing the student voice to transparency: One model 
and three tools. Retrieved from: https://vc.bridgew.edu/cgi/viewcontent.cgi?article=1001&context=trans-
proj. 

James Madison University Student Affairs Resources (n.d.). 
https://www.jmu.edu/assessment/FacultyStaff/StudentAffairs/SAResources.shtml. 

Integrative learning and signature work (2022). Association of American Colleges and Universities (n.d.). 
https://www.aacu.org/office-of-global-citizenship-for-campus-community-and-careers/integrative-
learning. 

Montenegro, E., & Jankowski, N. A. (2020). A New Decade for Assessment: Embedding Equity into Assessment 
Praxis. Occasional Paper No. 42. National Institute for Learning Outcomes Assessment. Retrieved from: 
https://files.eric.ed.gov/fulltext/ED608774.pdf. 

Moore, B. D. (2020). Designing & aligning learning outcome assessments for academic programs. Retrieved from: 
https://www.learningoutcomesassessment.org/wp-content/uploads/2020/02/AiP-Moore.pdf. 

National Association of System Heads (n.d.). Project on taking high-impact practices to scale. Retrieved from: 
http://ts3.nashonline.org. 

National Institute for Learning Outcomes Assessment (n.d.). Transparency Framework. Retrieved from: 
https://www.learningoutcomesassessment.org/ourwork/transparency-framework/. 

National Survey of Student Engagement (n.d.). Tips for more inclusive data sharing and analysis. Retrieved from: 
https://nsse.indiana.edu/support-resources/data-results-guides/tips-for-more-inclusive-data-sharing-and-
analysis/index.html  

Reneau, F. H., & Howse, M. (2019). Trekking towards sustainable excellence through systematic outcomes 
assessment. Retrieved from: https://www.learningoutcomesassessment.org/wp-
content/uploads/2019/10/AiP-ReneauHowse.pdf. 

Turos, J. M. (2020). Actively Engaging Undergraduate Students in the Assessment Process. Retrieved from: 
https://www.learningoutcomesassessment.org/wp-content/uploads/2020/03/AiP-Turos.pdf. 

 

https://scholarworks.iu.edu/dspace/bitstream/handle/2022/24034/Gender%20identity-%20What%20we%20can%20learn%20from%20inclusivity.pdf?sequence=1
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/24034/Gender%20identity-%20What%20we%20can%20learn%20from%20inclusivity.pdf?sequence=1
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/23676/Collecting,%20analyzing,%20and%20reporting%20on%20data%20from%20small%20populations.pdf?sequence=1
https://scholarworks.iu.edu/dspace/bitstream/handle/2022/23676/Collecting,%20analyzing,%20and%20reporting%20on%20data%20from%20small%20populations.pdf?sequence=1
https://vc.bridgew.edu/cgi/viewcontent.cgi?article=1001&context=trans-proj
https://vc.bridgew.edu/cgi/viewcontent.cgi?article=1001&context=trans-proj
https://www.jmu.edu/assessment/FacultyStaff/StudentAffairs/SAResources.shtml
https://www.aacu.org/office-of-global-citizenship-for-campus-community-and-careers/integrative-learning
https://www.aacu.org/office-of-global-citizenship-for-campus-community-and-careers/integrative-learning
https://files.eric.ed.gov/fulltext/ED608774.pdf
https://www.learningoutcomesassessment.org/wp-content/uploads/2020/02/AiP-Moore.pdf
http://ts3.nashonline.org/
https://www.learningoutcomesassessment.org/ourwork/transparency-framework/
https://nsse.indiana.edu/support-resources/data-results-guides/tips-for-more-inclusive-data-sharing-and-analysis/index.html
https://nsse.indiana.edu/support-resources/data-results-guides/tips-for-more-inclusive-data-sharing-and-analysis/index.html
https://www.learningoutcomesassessment.org/wp-content/uploads/2019/10/AiP-ReneauHowse.pdf
https://www.learningoutcomesassessment.org/wp-content/uploads/2019/10/AiP-ReneauHowse.pdf
https://www.learningoutcomesassessment.org/wp-content/uploads/2020/03/AiP-Turos.pdf

	Phase 1: 
	Specify and Plan



