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"empowers students to take themselves more seriously as learners, classmates, political players, and human beings
overall. Students do experience more awareness and obtain more agency in the setting of higher education and are willing
to take on more responsibility if given the opportunity to co-determine their activities and goals." (Eikel-Pohen, 2020)

"Open-ended curricula [...] better promote creative thought, critical thinking, and student engagement" (Ross, 2012)

Agentic engagement: "students proactively contribute to their own learning and instruction by, for instance, identifying
problems they want to solve and coming up with their own ways of solving them." (Wagner, Cardetti, and Byram, 2019)

Higher order thinking (Bloom's Taxonomy)
Constructivism (Bdss-Ostendorf, Senft, 2018)

Neuroscience: declarative and procedural knowledge (Oakley, Rogowsky, Seynowski, 2021)
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Hypothesis:
Students Can Foster Awareness and Agency in ...
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Examples
from the
German
Program

A. GER 101-GER 202 Participation Rubrics (since Fall 2020)
Students annotate given rubrics:

Instructor modifies according to feedback,

with transparent explanations

B. GER 202 (Spring 2022): Reading a novel over x weeks, structuring the
x weeks with card survey and developing the unit with the students

C. GER 300 Contemp. Ger. Culture & Civilization (Spring 2019):
Students create a rubric for their final projects

D GER 5000 - IDEAL / DREAM COURSE (Spring 2026)
Students and instructor develop a course together

(e.g. GER 400 Spring 2026
students research course materials, prepare, share, and discuss them




Students

* read the rubrics

e critique the rubrics

* identify with the rubrics after revision

A, G E R 101 to G E R 202 * engage more actively and less hesitantly

Rubrics:
+}|Rubric 1: Engagement: Class participation and active engagement
L] [Criteria: The studemt_

&  Demonstrates excellent preparation (vocabulary, gammar, texts) with initiative and guestions.

#  Demonstrates ongoing very active ineohement with irstructar and/or fellow students

- Cantributes purposefully several imes, works well in partner/growp work
|*Step up, step backt™).

*  Asks guestions whenever not understanding the topéc at hand and indicates need for revision
and repetition [this is a normal and goed thing, this is kow cur brains function —strengthening
the reurons’ channels through mindful repetitiont)

20 100 # s willing to take risks with new information and inguisithe.

& Conducts self-comections.

- Compares their own cutbare to the German cultures when rew oultural artefacts ane presented.

= Contributes ina significant way 1o angoing discusskans.

#  Responds thoughtfully (verbally and non-verbally) to other students’ comments

1 M M M M M &  Contributes to the cooperative cass atmasphere throwgh practicing active listening.

H e re I S a r u rl C O r p a rt I C I p a t I O n . #  Critigues material that do not seem useful or meaningful In a polite manner and suggests

alternative ways of (approaching| material.

& Demonstrates preparation (socabularg and grammar| But anseers when asked and contributes
- - ta parner/group wark.
# Demonstrates ongoing active invalvement with instructor and for fellow students.
Rea d It ca refu I Iy a n d a n n otate It [ ] &  Caontributes to class several times, works in partrer/group wark
but disregards “Step up, step backl”.
& Occasionally asks guestions wihen not understanding the topic at hand and/for indicates need for
- - - E0.29 revision and repetition [this Is a normal and good thing -.)
I | | k m m t I nt n W V r I n #  Dwercomes hesitancy to take risis with new infarmation
W I WO r yo u r CO e n S O a e e S O #  Conducts self-comection after receiving some cues.
& Compares their own cufture to the German cultures when asked,
&  Contributes regularly to ongalng discussion.

that we discuss at the beginning of the next L e e i e s

&  Caontributes i a cooperative class atmosphere as an active listener.

| 1 & |5 preparad but does not show it actively.
n *  Demonstrates occasional invoheement.
e S S O ] & Contributes ence or twice ta the lesson, works in pantner/group work if cued.
5579 & Isunwilling to take risks

& seif-corrects after being presented with conrection,
- Contributes sporadically to ongoing discussions.
& Respands cccasionally (ran-feerbally ta other students' comments.

& s unprepared. Demonstrate litte involvement.

#  Hardly contributes during the lessen, or partner/group work.
5054 &  Does not take ks,

- Does not respond when correction is presented.

& s seldom other students’ contributions.

[} & Unepcused absence.




B. GER 202: Jasper Nicolaisen: Erwachsen

Students

a) read the novel at home in weeks 1-7

b) Students fill note cards with questions and comments
c) Students share note cards

d) Students position notecards on a “lesson roadmap”
e) Instructor (and students) add dates and goals

f) Discussion about assessment (reading questions, reading
journal)

=>» Course uses the “lesson roadmap” for weeks 8-13/14
=>» Jasper Nicolaisen reading April 12, 2022




C. GER 300
Contemp. German
Culture & Civilization

Students created the rubrics for their
final assignment:

A presentation with comparisons
between a German novel about refugees
in Berlin (Gehen, ging, gegangen,
Erpenbeck, 2015)

with a documentary

*The Invisibles, Kahlmeyer, 2014) about
four refugees in Eisenhiittenstadt,
Germany.

Students

1.

oA

discuss engaging finals formats:
test, paper, presentation;
podcasts, products etc.)

identify relevant grading elements

negotiate percentage distributions

conduct the work and are graded with rubrics
(should) reflect on the processes, procedures, and
products.
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Students can foster awareness for & agency

* in course contents
by transforming/choosing assessment formats
and adding to/choosing/determining contents

* in their language skKills
by using the target language and various of its
functions (debate, plea etc.) in real life scenarios

« with communication by negotiating real-life values

» & reflect on their and others’ positionality in a higher
education institution
by exploring the limits of their and others’ agencies

- at all learning levels through annotating and
feedback that is taken seriously, and
co-/ or re-creating evaluation rubrics
(co-creating more and more elements of their syllabi)



Where do we
go from here?

1. What hinders you from co-creating
syllabi or projects with your students?

2. What can/could you do within your
means and range?

3. What would be your ideal/dream
x assessment format (and rubric)?

x syllabus and schedule?
X course?
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